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Building Inclusive Learning
Opportunities

s skilled and dedicated educa-

tors throughout Colorado

team together to provide
ncwE% inclusive services to all stu-
dents, there will be a need to problem-
solve and value the variety of ways
students - can demonstrate their
learning abilities within the founda-
tions of the regular education cur-
riculum. The array of learners in
inclusive classrooms will acquire and
apply knowledge at different levels
and rates (Udvari-Solner, 1993).
Schools that respect the educational
needs of individual learners seek to
ensure that all students’ lives are
_ improved as a result of having partici-
pated in public schooling. Moreover,
these student-centered schools address
the life-long goals of each learner by
furnishing experiences which will
enhance. the gifts and talents of each
while building the necessary skills to
achieve these goals. Indeed, the rich-
ness of the general education cur-
riculum provides opportunities for
learning which cannot be addressed in
isolated settings or separate cur-
riculum. Therefore, understanding
each student’s needs, accommodating
their specific educational require-

i0

ments, and expanding the network of
stakeholders to - problem-solve can
assist schools to achieve a comprehen-
sive and successful education for all

- students (Villa and Thousand 1991).

Often, educator  expectations
regarding the outcomes of learning
activities or the way these activities
are completed must be adjusted to
ensure: all = students’ successful

learning of important skills. For some |
- children and young adults who have

diverse learning abilities .and unique
support needs, -participation in all

facets of school life will require team

planning and problem-solving to maxi-
mize learning opportunities. Further,
how teachers organize their classroom
to influence and support learning must
be analyzed so that educators.can
structure appropriate curricular activ-
ities for students who may need to
learn different or additional skills to

- achieve their life goals.

There are two mwmimombﬁ and inter-

dependent elements which interact
throughout the learning process:
classroom instruction and student per-
formance. Student performance ‘is
directly dependent on the instruction
and curricular activities that occur
within regular education settings. The

2

success of instruction is measured by
the student’s ability to apply learned
information to actual experiences and
activities within the classroom setting
and real-life situations. When the
expectations within classroom cur-
riculum, instruction, and routines are
congruent with the individual student
goals, learning style and needs, stu-
dents can typically apply learned skills

across a variety of situations with little
or no supports. However, érmum the

learner’s performance differs due to
discrepant goals, learning style, abili-
ties and needs, the performance expec-

~tations of the activity may need to be

supported, adapted, or altered.

Traditional assessment of student
learning, including norm or criteria-
referenced formal assessments, may
not be practical or useful in E.o&&b.m
educators with information about
student preferences, interests, abili-
ties, - and instructional needs.
Therefore, a useful process for educa-
tors will be to gather information
about the individual student’s lifelong
goals, learning support needs, and
classroom’ oE.Eoc_cB and instruction
in an effort to identify outcomes of the

“learning process which will maximize

student performance. Additionally,
educators must provide multiple

11
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knowing and following classroom rou-
tines and rules, as well as indicating a
student’s need for corrective feedback
and further instruction. Although most
students will be able to demonstrate
mastery of these learner outcomes to
some degree, students with diverse
learning abilities will require varying
types and amounts of instructional
supports. Further, learners with
diverse abilities and significant
support needs may require alternative
or adapted learner outcomes which ref-
erence the same skill area to success-
fully enable them to participate to the
fullest extent within regular education
settings. Although some students may
have difficulty performing skills within
activities defined to achieve typical
learner outcomes, they may be able to
learn and perform different levels of
proficiencies which demonstrate their
growth toward the content area.

Consider the previous example
which identifies the learner outcomes
for a social studies class. A student
who has diverse learning abilities and
significant support needs may not be
able to read materials and communi-
cate information through typical class
discussion or writing activities neces-
sary for performance demonstration.
However, the student can show an

-5

14

awareness of the global trade economy
through performance of alternative
communication and written language
proficiencies within the same class-
room activities. The typical learner
outcomes can be altered or adapted to
allow the student to perform similar
proficiencies such as:

& listen to taped reading materials
which explain major products of
those countries

& learn the names of two different
countries

& draw pictures which illustrate
export/import products

& match pictures of products to cor-
responding countries on map.

& participate as a team member in
a cooperative group

&  color in completed assignment on
monitoring sheet

& word process one paragraph of
information about a foreign
country from encyclopedia and
have peer audiotape for class pre-
sentation

To ensure all students have opportu-
nities to learn and demonstrate their
learning of the curriculum, it is impor-

4

tant to be thoughtful about how to
infuse the learner’s unique and indi-
vidual instructional and support needs
within the daily curriculum and
instruction. Creating alternative ways
for students to utilize their unique
strengths and abilities to demonstrate
their learning is as important as
understanding the unique support and
instructional needs of students who
have diverse abilities. To effectively
identify individualized learner out-
comes which reflect student lifelong
learning goals, strengths, preferences,
and instructional needs, a systematic
process to understand the student’s
needs and ability to perform skills in
various settings will be useful. Steps
within this systematic process include:

1. Identify the learner’s lifelong
goals and aptitudes for school and
community particjpation

e

: e HAE
2. Determine instructional needs
and/or supports to maximize the
learner’s participation in curric-

ular activities or routines

3. Analyze the classroom routines
and activities to determine typical
learner outcomes students are
expected to demonstrate

15
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4. Observe and determine the
learner’s to ability perform typical
learner outcomes

5. Identify individualized Learner
outcomes which reflect the curric-
ular content focus and the
learner’s life long goals and
instructional needs

Table I provides an inquiry frame-

work to complete each of these five.

steps, including the questions to ask
during each phase of this process and
the assessment tools which may be
useful when gathering data to answer
these questions. To provide learners
with educational experiences which
meet their unique needs and prepare
them for adult life, it will be important
to understand the goals of each child or
youth. The initial step in this process,
then, is to gain insight about the
student as an individual.

18

Step 1:

Identify the learner’s lifelong goals .
and aptitudes for school and
community participation

Who is this learner?
What are the learner’s dreams?
What are the learner’s fears?

Student lifelong goals

t one time or another during
our childhood, we all imag-
ined what our life would be
like when we became older. We
dreamed about what we would be
when we grew up, where we might
live, and who our friends might be.
Several of us made plans and achieved

them early on in adulthood. Some of us .

shifted our life goals many times
during our pursuit of our dreams. And
a few of us did not recognize our
strengths and abilities at an early age,

‘and so became “late bloomers”. For

example, not many of us were told we
would be good teachers by those who

~were instructing us during our school
years. One role of educators has typi-.

cally been to help children recognize
their strengths, abilities, and poten-

PRV

tial, as well as provide them with
opportunities to explore their dreams.
This is especially important when
planning with and for students who
have significantly diverse learning
abilities.

Many students and their families
have expectations of school experi-
ences. Each student and their family,
however, may value and desire very
different outcomes of education for
adult life. Therefore, viewing the
learner and their family as equal con-

. tributors to the educational process is

critical to effective planning. A
common understanding of the learner’s
goals and the family’s goals for the
student’s future will assist educators
in determining what skills students
will need to reach their dreams.
Additionally, such an understanding
will help determine what supports stu-

dents may need to fully realize their

ambitions, and develop the interests,

" strengths, and abilities that reinforce

their life directions.

There are different methods for
determining such goals. Some educa-
tors may be familiar with such recog-
nized techniques as Making Action
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their lifelong learning goals, allows the
planning team to brainstorm and
provide support as the student and
his/her family become empowered to
participate in their school and home
communities. This person-centered
strategy can be key towards the
building of relationships for the
learner within their school and general
community.

In the IPS process, the student and
their family, together with friends,
teachers, and other persons significant
in their life, come together to address
questions which allow the group to
understand the reality of the student’s
world. A sample of some of the ques-
tions from the IPS menu might
include:

Who is the learner?

What are our dreams for the
learner?

What are our fears for the
learner?

What are the learner’s gifts?
What works/what does not work
for the learner? .

What is the current schedule for
this learner?

What does an “ideal day” look like
for the learner?

22

What will the learner need to
maximize his/her participation
within this schedule?

The IPS process facilitates the
understanding of who the student is in
terms of his/her gifts and needs, what
the dreams and fears might be for the
child and his/her family, and what a
typical day might look like for this
student. IPS also can focus members of
the student-centered planning teams
to identify specific supports/resources
that can assist the student in
increasing school and community con-
nections. Additional outcomes realized
through IPS have included: familiar-
izing all participants with the needs of
the individual student so that
everyone 1is on “equal ground”;
answering questions about “Where do
we go from here?’; increasing the
number of environments in which the
student is a participant; expanding the
vision for the student; and expanding
the quality of life for the student
through increased choices, empower-
ment and by altering the way the
learner is viewed.

IPS can build the foundation for a
mutual and respectful decision-
making process within the student-

centered planning team. Moreover,
this student-focused strategy can set
the stage for planning teams to jointly
identify and plan for the personal sup-
ports students will require to meet
their individual needs within the
regular education setting.

To assist with illustrating ﬁnm
process, consider the following case
study:

Phillip is a 9-year-old young man who will be
attending Forrest Heights Elementary School in
the fall. He’s a happy and loving child who has
an excellent self-image and a strong will. His
friends describe him as funny, playful, and silly.
They also comment on how much he enjoys
coming to their houses to play. His parents state
that Phillip is a caring, lively, and sometimes
stubborn child. Phillip has Down Syndrome, but
is like typical nine-year-olds in his strengths and
interests. His parents want him to have experi-
ences similar to those of other fourth graders.
That is why Phillip’s parents have requested that
he attend his neighborhood school and grade-

appropriate classroom in the fall.

Phillip attended preschool at a community-
centered bOoard program for children with dis-
abilities and began his public education in a
self-contained classroom within a local elemen-
tary school (not his neighborhood school).
However, his family, friends, classmates and
teachers have all seen the benefits to Phillip of
being involved with his same age peers through
integration into specials and some academic

23
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classes. He models his peers and enjoys the
friendships that he has established within the
center-based school and within his neighbor-
“hood. Therefore, his parents have decided that
inclusion into the attendance area school could
increase Phillip’s social, academic, and life-skills
growth.

The educational team supporting
Phillip must now decide how to inter-
face Phillip’s lifelong goals and
learning needs within the fourth grade
“curriculum. They have decided that an
Individualized Planning Session would
provide- critical information about

Phillip and his educational needs. The:

- educational team, including his family,
friends, past and current teachers,
have all come together and have gath-
ered information about him (Figures

2-49).

-
Step 2:

Determine the instructional needs

and/or supports to maximize the

learner’s participation in curricular
activities or routines

| What will the student need to

participate in school?

26

e all have individual ways
in which we gather,
process, use,
information from our environments as

“we learn to attain our lifelong goals.

Knowing our unique learning and com-
munication characteristics aides us in
performing at our best as we partici-
pate in activities at work, home, or

~play. Individualized Planning Sessions

allow educational teams to identify
the lifelong goals of individual stu-

dents, as well as activities which will
assist them with gaining their dreams.
- While IPS addresses some needs of the

student and can identify some general
supports to assist the learner, a more
systematic process to determine
student needs within specific_environ-
ments will be necessary. In an effort to
maximize the benefits of those acad-
emic, social, and life-skills learning
opportunities, it will be important for
student-centered planning teams to

‘determine the general skills and sup-

ports which students will need, as a
result ‘of their diverse learning abili-
ties, to participate in these activities.

Analysis of these skills and support
- needs include those skills and supports

which are critical in any environment
the student is in and those which
increase access to activities and rou-

10

and relate

—-skill

tines within school settings.

To identify a student’s ,wawvouﬁ and

instructional needs, planning teams -

must consider the environmental and
curricular considerations, based on the

unique, individual learner characteris-

tics, which are critical to the student’s

ability to participate in any environ-

ment they are in. Additionally, teams
will need to determine those skills
which will require planned and sys-
tematic instruction for the learner to
achieve - life goals through active

learning within classroom activities -
and routines. These considerations for :

development. and
include the learner’s:

. ooBB:Bwowﬂ?o intent, abilities
" and methods - S

+  behavioral and/or affective consid-. .

erations
«  assistance or accommodation
" needs
«  social interactions and relation-
ship needs
+  personal care and organization
*  time management abilities
» academically-related task perfor-
" mance
«  life-skill development

27
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nication; rather, they perceived the
challenges as behavioral issues. The
student who had a temper tantrum
because she could not have access to
the water fountain was merely seen as
exhibiting non-compliant behavior.
The most current approaches, however,
“suggest that we provide support for
increasing and enhancing a variety of
modes of communication in order to
decrease behavioral outbursts.

Understanding the Behavioral and/or |

Affective Needs of the Student

11 behavior occurs for a reason

(Haring & Lovinger, 1989). -

Understanding why some stu-
dents act out can assist educators to
cope with and support learners who
may require environmental/curricular
adaptations and/or alternative instruc-
tional strategies to support their
learning in the general education envi-
ronment. If the appropriate supports
for the student are put in place in a
proactive manner, the likelihood of the
student’s acting out can be decreased
significantly. Effective classroom structure
and management is key to developing
a successful learning environment.
The establishment of routines, rules,

and natural consequences can provide
all children and young adults with
structures to teach and maintain
expected classroom behavior. However,

even with the most skillful utilization -

of preventative techniques, there may
be some learners who will benefit from
approaches to support behavioral
change which are in addition to or dif-
ferent from typical classroom manage-
ment structures.

Further, there may be students who

will require direct instruction to use a

replacement for unacceptable behav-
iors as their method of communication.
Remember the example of the student
who grabbed the teacher because

he/she wanted a crayon. This student -

could not vocalize his/her need, but
used grabbing to get the teacher atten-
tion. Planned and structured instruc-
tion must be scheduled to teach the
leaner a more desirable method of sig-
naling the need for teacher assistance.
Therefore, in order to teach a student
different behaviors, it will be critical
for student-centered planning teams to
understand the motivation of a student
to act in ways that are usually consid-
ered inappropriate or disruptive.

12

31

Understanding the motivation can
also assist the planning teams in
setting long-term educational goals
and providing instructional strategies
which address the affective and behav-
ioral needs of the student. Consider
ways in which students may gain the
teacher’s attention during a class dis-
cussion. Some children may raise their
hands quietly and wait for the teacher
to call upon them; others may call out
the teacher’s name while getting out of
their seats. Some may grab at the
teacher, as in the previous example.
All of these methods may be effective
in gaining the teachers attention.
However, raising hands to answer
questions may be the classroom rule or
the teacher’s desired method for stu-
dents to gain attention.

A crucial task of team members,
then, is to determine why a learner
acts in what is considered as an inap-
propriate manner and what skills the
student will need to learn to get the
desired outcome in an appropriate, yet
effective way. Some elements which
influence how students respond within
the classroom structure include the fol-
lowing: -
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sider the following factors which influ-
ence successful classroom access for
each student:

& mobility assistance needs of the

- student .
physical activity requirements of
the student
student seating arrangement
needs . .
physical ability of the student to
manipulate materials and tech-
nology needs
student workspace needs
classmate availability for support

Understanding the Social Interaction
and Relationship Needs of the
Learner

11 humans have the basic need

for love and belonging

(Maslow, 1968). Forming
mutually-valuing relationships can
achieve the meeting of that need. By
nature of their function, schools offer
limitless opportunities for the develop-
ment of these relationships. For the
child who 1s socially adept and out-
going, the task of forming friendships
comes naturally. However, some chil-
dren and youth remain isolated due to

34

lack of awareness and skills to form
those relationships in a mutually
acceptable manner. Learners who
have different communication modes
and/or learning abilities than their
peers.may require direct instruction to
appropriately. initiate or respond in
interactions with others. Further,
classmates, educators, and personnel
within the school may need to have
interactions with the student modeled
for them to understand the commu-
nicative intent and style or affective
needs of the student.

Knowing how children and young
adults of different age levels gain and
maintain friendships is important in
an effort to determine how to best
support each student with relationship
development. Schools are typically rich
environments where social develop-
ment of children can be enhanced.
However, some students may not
understand how to go about gaining
and/or maintaining a positive relation-

ship with their peers. Therefore, many

educators have incorporated prosocial
skill activities as part of the daily
social studies curriculum to encourage
the growth of healthy interactions.
Additionally, some school communities

14

have found the use of schoolwide gov-
ernance structures helps to foster
friendships among their children and
also encourages a cooperative climate
within the building. Whenever we can
share in the notion that everyone (stu-
dents and adults) can learn how to get
along better, the burden to change
becomes less on the child who is expe-
riencing difficulties. Many times,
simply changing the environment
fosters the nurturing that’s needed.
Recent studies have found that a
school’s support and nurturing of the
growth of relationships among its stu-
dents and faculty is a critical factor in
bringing about school change
(Sergiovanni, 1994).

Relationships between children and
young adults at different grade levels
may be influenced by an array of
factors. Often, their physical proximity
in activities will facilitate the growth
of relationships between primary-aged
children. Youth at the intermediate
level may come together around
common interests, such as sports or
preferred entertainment activities.
Since the way relationships are formed
alter throughout a student’s educa-
tional mxvoiob,oom, teams should

35
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& physical assistance needs of the

student
& mobility abilities of the student

csnowﬂm:&:m the Time-
Management Needs of the Learner

ccasionally, there 1sn’t
enough time to achieve what
we had hoped to accomplish
in a certain period. Learning how to
effectively manage our time 1s an easy
task for some, and difficult for others.
Pacing ourselves and “watching the
clock” are skills many of us have

learned to predict our time needs."
However, some of us may require

adaptations in our daily lives to assist
with monitoring task completion and

time management. Some of these
adaptations may include a daytimer

calendar, watch, and/or alarm clock.
To ‘be sure, pacing ourselves
‘throughout the day by following a

routine and -anticipating time needs -

are skills Hmasﬁmm throughout our
lives.

Prioritizing our activities and com-
pleting them within given time periods

are skills most of us learn early in
school. These skills are embedded in

38

the typical daily routines and demands
within the classroom and school envi-
ronments. Conforming to these time
standards provides a structure for stu-
dents to anticipate activity changes
and gage .the sequence of events
involved 1n the daily routine.

Although internalizing schedules and

routines, as well as effectively' man-
aging time to complete daily activities
is. a skill that many children learn

‘within the first years of school, some
learners with diverse abilities may
‘require intentional  instruction and

adaptations around time management.

To ensure appropriate instruction in

" these areas, teams will need to eval-

uate typical time management
- requirements within . the school

setting, 5&;&5@ but not rB;mm to
. ,WBoﬂsm

&8_8_ mmﬁ% mn&m&&mm of gm

grade level :

* cues available to let students

~ know when activities are
changing . ‘

*  time allotment for S.mbm;_ob from
activity to activity v

* . room or teacher changes
throughout the day

16

* hallway activity during class
period changes
+ consequences for tardiness

As teams come together to plan for
the necessary instruction to promote
student interdependence within the
school and future settings, the fol-
lowing information may prove useful
for mm.moaim Emﬁ.:nﬁobm_ planning:

- g &mmmanm availability for Bogrn%

‘assistance

& ability of student to self-monitor

time
& ability of student to attend to_

" natural cues and/or need for
object, picture, or ﬂu;nmb
schedule :

& . time factors associated with
mobility methods .
& need for transition vwmvmwwﬁob :

c:no_.mnm:a_sm the Academic Needs
~ of the Learner

‘'n important educational
outcome for all students 1s the
cquisition of the- skills and
knowledge necessary to be a con-
tributing member of the community.
The school curriculum is designed to

39
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For the majority of students,
learning and applying these basic
skills to present and future settings
will not be problematic. However, for a
few learners who may have signifi-

cantly diverse learning abilities, the

initial educational focus may center
primarily on the development of these
skills. All environments in the school
community can provide a. variety of
instructional experiences for students
to develop, expand and practice skills
for adult life participation.

Therefore, teams will need to eval-

- uate the skills and outcomes related to
the curriculum which are focused on
life skills and which typical learners
perform, including: .

* daily routines students are
expected to perform (such as
selecting and paying for lunch in
cafeteria, cleaning desk off each
afternoon) .

»  specific roles within cooperative
learning groups to master content
as well as learning how to work
in groups

* classroom jobs and/or electives
designed to increase the learner’s
interest and responsibilities

42

fter completing the Student Support/Instructional Needs Checklist
and obtaining information from the IPS, Philip’s team has identified
the following needs within settings that he will access, including:

Communication Needs:
respond to greetings in an age-
‘appropriate manner
-ask for/accept teacher or nmm_‘
assistance ‘
use a sentence to answer simpli-
fied questions during group
instruction

" Behavior m:Q\oq Affective Needs:

make choices within activities
follow directions -

attend to teacher a:::m group
instruction

Relationship Development:
- work no__mcoqmgm_v\ with class-'
i Bmﬂmm .

Figure 5

18

Time Management:
use a picture schedule to follow

grade-level routines

Academically-Related Tasks:
~ write numbers in
sequence/columns

Life-Skills Development:
dial the sequence of numbers on
a telephone
learn to use a calculator
‘practice copying letters and
numbers from a model (paper,
board, overhead) to own paper
~ increase use of technology to aid
learning and recreation
use paint as an art medium to
express self .
learn about different jobs within
the community -
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Figure 6

Phillip’s Instructional and Support Needs

Daily Schedule/Student Needs

Phillip’s Classroom Schedule

opening

spelling

gym

English

math

lunch
recess

reading

specials

respond to
greetings

ask/accept
assistance

answer
questions

make
choices

follow
directions

attend to
teacher

work in
group

follow
routine

write
numbers

use
telephone

use
calculator

copy letters
from model

use
technology

paint

learn about

jobs
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expected curricular outcomes
addressed; performance criteria
for this class/course

typical routines and activities
used within the classroom

style of information presentation
grading standards

learning materials utilized

VAN

As teams work together to problem-
solve ways to maximize student partic-
ipation, it will be important to focus on
the learning routines, materials,
expectations, and grading structures
typical to the classroom. If the student
will require modifications or adapta-
tions in these areas, it will be impor-
tant for teams to try to reference
similar routines, management tech-
niques, grading format, and materials.

Consider the following example:

Within a middle school classroom,
students might be able to participate in
a Friday party if they earn an appro-
priate number of points for following
classroom rules throughout the week
and completing all assignments.

o0

For a student who has difficulty fol-
lowing all of the rules, as well as
delaying gratification for five days, the
team may decide fewer points will be
required for this student to participate,
a daily point progress sheet will be
kept, and/or only one classroom rule
per week will be emphasized.
Referencing the typical classroom
management can still hold the student
accountable to follow the same
behavior standards as classmates, but
with modified expectations.

Teams can glean critical information
about how each educator sets up their
class or course through incorporating
the Classroom Analysis, as provided in
Appendix C, into the assessment
process. Conversation with the teacher
as well as observations by team
members can allow student-centered
planning teams to determine how
student’s will best operate within the
general daily routines and activities of
the classroom and to prepare for sup-
ports as necessary.

22

Remember the matrix Philip’s team
used to assist with identifying and pri-
oritizing environments where his
general and specific skills and support
needs could be met (Figure 6)? Math
class was identified as one of the
instructional settings where Phillip’s
needs could be addressed. Mr. Ford,
the teacher in the class, is a collabora-
tive member of the planning team.
Table II illustrates information gath-
ered by the team through interviewing
and observation. This knowledge lets
the team know that Mr. Ford would
like some assistance and modeling
about how to best include Phillip and
required sitting during review and
instruction may be problematic if
alternatives are not provided.
Therefore, the team will need further
information about specific student per-
formance expectations during those
activities and how Phillip accom-
plishes these expectations.
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Observing Classmates’ Performance
Within Curricular Activities

| What are the typical learner outcomes
_within the classroom routines and
activities?

ow students are expected to
follow classroom routines
and complete activities will
define the learner outcomes that
progress and grades will be based on.
The way a third-grader tackles an
assignment to compose a story about a
famous person will look different than

how a high ‘school student will com-

plete the same assignment Further,
the steps a secondary.student will be
expected to employ will require addi-
tional and more complex skills than a

younger learner. The next phase of the -

assessment process, then, includes: -

& observing the skills and behaviors

classmates perform within rou-
tines and activities,

& determining how the teacher pre-
sents information and feedback
about expected student perfor-
mance, and;

54

This process of analyzing how a
student performs within -a -grade-
appropriate activity is frequently

referred to as an ecological assessment’

(Brown, Hamre-Nietpski, Pumpian,
Certo, & Guenewald, 1979). The infor-
mation compiled in this process

- includes:

~+  typical routines and sequences of

activities within the classroom;

+ - specific skill/behavior expecta-
tions required to- vo&.ouB mmnw
activity;

. ~ instructional delivery En_:&bm

cues, prompts and reinforcers
used; and learner performance of
‘the skill/behavior.

To illustrate, consider a first year
Spanish class at the middle school
level. The curricular focus for this class

includes activities which are geared .

toward helping students to develop
understanding of Spanish-speaking
cultures, to acquire new vocabulary in

the language and to speak and write

sentences in Spanish. Activities which

“help students achieve these outcomes

include singing group songs in the lan-
guage, learning new vocabulary
through interactive discussion, and

24

reading stories written in the lan-
guage. The beginning sequence of
steps for a typical daily lesson might
look like the following:

1. upon entering the room, respond
_ to teacher’s greeting and question
in Spanish

2. sing a song in Spanish, demon-

strating knowledge of content by
following m:.moﬁobm within nrm
song

3. vmuﬁevmnm in game which
requires responding to pictures of
objects to review vocabulary

4. have small groups read chapters
of stories to each other

>

tudents gain an understanding

of expected performance

through instruction. Effective
instruction provides students with
information in the manner that they
can best understand. Making sure that
the student knows what skills they are
to be working on, providing guided
practice around these skills, and giving
corrective feedback to students can
increase the probability learners will
attain the activity objectives, thus

95
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Understanding these elements of
instruction and observing how educa-
tors relay information to their students
can assist planning teams when a
learner is not able to participate in
classroom activities at the same level
as his/her classmates. Sometimes
learners with diverse abilities will
require additional or alternative
instructional approaches to under-
stand what the expected performance
is within any given activity. Some stu-
dents may only require adjustments to
the way instructional information is
provided, such as through written
instructions along with verbal cues, or
by increasing the number of times

during the activity a student is given

feedback. Additionally, other students
may require modifications to the way
they perform the activity. Therefore,
the next step in an ecological assess-
ment is to evaluate how the student
performs the steps of the activity in
comparison to classmate performance.

38

Step 4:

Observe and determine the learner’s
ability to achieve typical learner
outcomes

1. Can the student achieve the
typical learner outcomes without
assistance?

2. Can the student achieve the
typical learner outcomes with
additional support?

3. Wil a different learner outcome

be expected for the student in

order to participate during the

‘ curricular activity?

. 4. If the planning team has deter-

mined that the student cannot =~

participate meaningfully in the

curricular activity (even wtih a

different learner outcome), is an

alternative activity/environment

needed? .

activity, then...

tudent-centered teams will
need to assess whether or not
the learner with diverse abili-
ties can achieve the expected outcomes
of the activity or routine with or
without additional support. When stu-
dents cannot demonstrate mastery of
the typical outcome, with appropriate
adaptations, additional outcomes iden-

26

tified during the student-centered
planning process should be infused
into the regular curricular activities
when possible. The process of ana-
lyzing a student’s performance in rela-
tion to other classmates is called
Discrepancy Analysis (Falvey, Brown,
Lyon, Baumgart, & Schroeder, 1980).
The planning team identified the
typical learner outcomes in Step
Three; now the team members must
observe the focus student participating

“in the curricular activity to deterimine:

1. the steps of the curricular activity
the learner can perform.indepen-
dently

_If the student cannot perform all or
some of the steps of the curricular

2. the steps of the curricular activity
the learner can perform with a
different level and/or type of cue,
prompt, or reinforcer in order to
achieve the learner outcomes

3. the steps of the curricular activity
the learner can perform with dif-
ferent materials or with minimal
physical assistance in order to
-achieve the learner outcomes

53

AruiToxt Provided by ERIC

Q

E



xS

"SI0
-Jno Iduxed] pazifenplatpur dofasap
0} AIessadou UOIJBWLIOJUI oY)} SeBY
MOU UIed} Y], "POISPISU0D Uaq dAey

SOTJIATIOR JR[NOLLIND SATJBUIS)B ‘SOUW0D

-Jno [eord£} 9y} oASIYOR 0} SOIJIAIOER
Iemotumd oy} Jo sdajs ayj waojrad o3
a[qeun st di[iyJ a1oyp “wed) Jurauerd
s di[ryq £q JuswISSosse [BJUSWUOIIAUD
STy} Jo asn oYy} sajexsnyl III 9qelL

. "ATessooou
UM SOUW0IINO ISUIBD[ PazI[enpla
-Tput 10 sjroddns ‘suoryejdepe 10y
suorjsedans o[qissod wrojsurerq ‘g
pue ‘sswod
-Jn0 Iouxed [erod4A) oY) aAdIyde
0} SOT}TATIOR JB[NOLLIND 9Y) SWLIOJ
-19d I9UIRS[ OY) MOY SUIWISOD °Z
‘SOTIATIOB/SOUTINOX
wooasse[d ut sdegs pue
S9W09INO0 Isures] [eotdL) Amueptr ‘1

Y24

:0} [nyosn pury Aew
SWed) YOIYM }99YS SUTPIOIAI © ST ‘U0

u0DALSQQ) JuUIPMS oY ‘(. Xpusddy

“JUSWUOITAUI/AIIATIOR JB[NILLIND 9AT)
-BUId)[E IO SWES 9Y} UTY)IM passaippe
9q UEBD SpodU [BUOI}EINDPS SIUSPNIS
e YoIym Uur- sfem 9y} oA[os-ma[qoxd
0} pasu 4 swed} Sutuue[d parejusd

-JUSpNIS JUSPNIS Jer) 10} PoZIEn PATpUT
- $9W09IN0

9A9IYOE 0] IO SOWOD
o pojoadxe oY} oAsTyde 0} AJIAT}oE
Iemotumd 9y} wrroyrad jouued syuapnys
aIoUM ‘BI0JOIOY ], "SOTIIAIOR JE[NOLLIND
JO JX9)U0d 8y} UIYJIM possaIppe A[fed
-njeu seare [[IYS [BUOIjOUN] AUEW dIB
axoy} ‘A[[euon}Ippy WOOISSB[O JII9Y}
UTY)IM JUSTUIA[OAUT JUSPNIS JO SIJouUa(q

9Yj OZIWIXBW UBD SUTUIBS[ JBY) 9JBI)S

-uowWap [[IM Aoy} MOy pue UIed[ [[Im
SOTII[IqE OSIDAIP [IIM JUSpNIS 9} jeym
Jnoqe suorjejredxe Supsnlpy ‘sdem
Jo Aeaxe ue ut uorjedwrjred sse[d woy
JJousq ued juspnjs B Jey) IoquIawal
0] stres) 10j juejrodur aq [[IMm 1 ‘Spasu
jr0ddns pue senjI[Iqe SUTUIBD] SSIDAIP
AQuedyTudis aAey oYM SJUSPNIS 0

‘amres ay)
SUTBWIAL SUIINOL WOOISSE[D 8y} YSnoy)
‘Aem JUSISPIP B Ul JUI}9dI3 S I9Y0ed)
9y} jo juowdpormouyoe Jurssaxdxe

‘snyy} ‘puey s I9Yoea)} aY) 9yeys 03 d[qe
9q Aew ‘poyjrom UOTJEOIUNTUTWOD BAT}
-eUI3)[e UB 9SN 0} PoUIed[ J0U SBY OYM
pue oZI[eqIsA JOUUED OYM SPodU Jued
-gTu3Is aI0W [YIIM JoUIBd] Y "I8yoed)
a9y} 10013 o031 Arenqedoa ysiuedg
e )M paswmmerdord uoeaq sey yYorygm
WIISAS UOWRITUNWIWIOD Y} U0 SA9y
1081100 9y} ysnd pue puey sJIoyoeo)}

-9U3} oyeys 0} d[qe oq Aew dYs/oY ‘SI s€

AJTAT)OR/OUTINOI WOOISSEP 9y} Jo sdags oy
Op 03 8[qE j0U ST Juspnys 18y} Y3noyiy
'SI9YOB9) - pPUB  SOJRWSSE[O  [IIM
yeods 0} WoISAS UOTIEITUNTUTIOD AT}
-ejuswW3ne ue osn Ued OYM Jnq 83edtu
-NWWO0d A[[BQISA JOU ABUW OYM JUdpNIS
® Jo Jury,J, ‘sse[d ystuedg [00yds s[ppIut
Ino jo o[dwrexs ayj} o3 yoeq 03 sjor]

owIr} STY) Je JUSWUOIIAUS SuTuIes]
‘JUBISJJTP IO dWES oY) Ul AJIATIOR

Te[noLLINd JUAISfJIp B optaoad |

I0 ‘AyATioe

Ie[notuInd ayj ut ajedronjaed

ued ays/oy JeY) OS JUSPNIS SNI0J
9([} I0J SW02INO ISUIEI[ 9} I9)[8 &

:I9YJ10 09
Axessodau aq [[Im 1 ‘suorjeldepe ajerrd
-oxdde yjim semwooIno Iouaes [eordA)
9} oAdIYoR 0] AJIATIOR Je[NOLLIND oY)
wxojxad 03 s[qe jou SI Juspnis oY} JI

/ c

-

.
=S




Student Observation Form

Teacher: Mr.

Student’s Name: Phillip Class: Mathematics Ford .
Typical Learner S Possible Adaptations or Phillip’s Learner
Participation Student Participation Alternative Activities Outcomes

1. Copy and compute 5 review math
problems from overhead.

Tries to copy numbers but reverses
number order; only copies two
problems, writing addition sign
rather than multiplication sign; uses
several lines on paper to write
problem; begins to add numbers
using fingers to count; rewrites first
problem.

* provide an enlarged xerox of
overhead

* have Phillip choose and circle two
problems he will copy and solve;

* bold line paper, staring with a
larger writing area, decreasing as he
stays within boundaries

* have Phillip identify addition,
subtraction, and multiplication
functions; verbalize which function to
use in problem; use calculator to solve
problem applying correct function

+ choose two problems; copy onto
paper and solve with peer assistance
*use calculator to solve addition and
subtraction problems

2. Demonstrate cooperative group
skills when practicing mastered
content skills

* Can show peer flashcard with
answers written on back;

* can determine if answer is correct if
classmates respond by giving each
digit separately; e.g., 24 is stated as
“number 2 and number 4.”

* When answering, can say one-digit
numbers if prompted by classmates;
does not know function sign, tried to

add numbers using fingers instead of -

multiplying or dividing.

* use calculator and appropriate
function to determine answer from
flashcard

* increase two-digit number
identification

+ verbalize number when shown
two-digit number flashcards

* enlarge print on flashcards

* color code function to assist in
recognition

+ demonstrates knowledge of
function sign (addition, subtraction,
multiplication) by telling classmate
which is appropriate

*learns to recognize and say
two-digit numbers appropriately

3. Participate in class discussion of
next-level skill information

4. Compute practice problem from

+ Attends to teacher for several
minutes

* Begins to play with pencil, starts to
tap pencil on the head of the

+ ask peer for assistance when needed
to find appropriate page/problem

* teacher will alternate asking Phillip
questions about numbers/functions on

+ will increase attention to teacher
through question answering

+ will follow teacher’s directions to
work with peer on practice problem

board with modeling classmate in front of him board with pointing to * increase use of calculator to solve

* Teacher tells Phillip to put pencil problem/numbers next-level practice problems

down and look at book * partner with peer for assistance in »practice telephone skills in office

+ Phillip continues to tap peer on following in book during testing periods

: head * use the last ten minutes of the review

* Teacher takes pencil away period to use telephone in office.

+ Phillip puts head down for the * once a week, learn about a

remainder of whole-group instruction |mathematically-related career and
share information with classmates

Table 1
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Student’s Name: E::%
Grade: 4
Support Teacher: Ms. Johnson

Grading Agreement

Course/Class: Mathematics
Period/Time: 11:30-12:15
Classroom Teacher: Mr. Ford

IEP Goal or D N .

Student Learner Outcome for Course | Objective? % of Grade Measurement How Often?

. ) Yes No \
Solve two selected problems using a X 25% % accuracy of xerox review o
calculator during daily review and tests : ? worksheet and tests daily/weekly
Label two-digit chvmam on mmmvomamm &E.Em g X " 15% teacher/peer observation data
ooovmumn:\m mao:b . recording of accuracy by daily

support teacher weekly
Use a calculator to mo?m flashcard problems R X 15% Smovg\ummu observation mmnm daily
and check Bma_uwn. meccmn.m &.ﬁgm Nmooﬂwubm. of accuracy by . ccmmE% '
coopérative group cooperative group members . .
B : m»m%azd..wn

Correctly dial home telephone number X 20% - data recording /support teacher| acquisition; weekly

) . : upon mastery
Correctly copy three math game problems X 25% - " |% copies correctly on paper daily
from a peer’s paper ’

Support or adaptations needed: enlarged Xerox copy of review overhead and SmmE% tests, bold-lined ﬁmvoa om_o&mnou with
color-coded dots for &m.mwmbn ?boﬂobm peer support for assistance with finding correct page when bmm%m support teacher mmmumnmbom

to ommom\om_bbm home.

.

Student .

Classroom/Course Teacher

Figure 7

66

30

Parent

Support Teacher
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Phillip’s Individualized Learner Outcome Matrix

Instructional and/or
Support Need

_=.=<_.,_,:m=no.__ Learner _
Outcome

Instructional and/or.
Support Need

individualized Learner
Outcome

* given a visual cue, respond to

respond to greetings ¢ verbally greet teacher answer questions teacher questions during classroom
. discussion
make choices ¢ select and circle two problems to | . .  increase two-digit number
. solve during independent review identify/write numbers | jgentification and verbalize number
: when shown a two-digit number
flashcard
® copy and solve two problems, using a
calculator, for independent review
® copy three math games problems -
from a peer’s paper and solve using a
calculator
follow directions ¢ comply within a five-second period | use telephone * dial the sequence of numbers
when given direction from the necessary to call home
teacher
ask/accept assistance | ® ask peer for assistance when use a calculator ¢ identify addition, subtraction,
needed to find appropriate multiplication and &ﬁmaob functions
page/problem and use correct function on calculator

to solve problem

¢ use a calculator and appropriate
function to determine the answer to
independent review problems, check
peer answers to flashcards, solve three
game problems, and to complete at
least five homework problems.

follow routine .

¢ use a picture schedule to prepare
for upcoming activities

copy letters/numbers
from model ‘

¢ choose and copy two review
problems from xeroxed overhead
 copy three math game problems
from peer paper

* copy homework assignment from °
board onto notebook paper

work cooperatively
with peers

® assist peers in checking answers
using a calculator

* partner with peer to assist with
followingin book.

learn about .wo,c.m. |

 together with parents, gather
information about a
mathematically-related career and
share in class

Table IV
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